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not yet become genernl, and it is diffcult to see how they ean
be made to appear to be of this character, until the other side
of the Christian Clhurch comes to endorse them as such.

The Quarterly with the Review looks, hopes, and prays for
a highor position than the Church has yot reached, when thera
shall gonfessedly be one shepherd and one fold, one Lord, one
faith, and one baptism ; and hases its confidence in the memo-
rable prayer of Clrist, that his people may be one, as he and
the Futher arc ane. What is impossible with man, and impracti-
cable in the ordinary cowrse of human affairs, is possible with
Gad, and practicuble in his Church, where Christ lives and the
Holy Ghost is shed abroad.

Anz, IL—PAROCHIAL, OR CHRISTIAN SCIOOLS.

& ¥e fathers, provoke not your children lo wrath @ but bring them up in the nur-

dure and admonition of the Lord," Eph. 6: 4,%
Tousk words furnish the foundation, and the leading thoughts,
required in the present Article. We are hero tonught that
childven are. to be “brought up” religiously—that this is to
be done by the combined use of two kinds of means, nurture
and admonition, or diseipline—that this duty rests upon their
parents—and that it is to be done in the Lord.

These are precisely the ideas that lic ot the foundation of
thet system of religious fraining known under the name of
Parochial Schools. In those countrics where the State vecog-
nizes only one denomination of Christians, a certain district is
assigned to a congregation as its limits; this district is . called
2 Parigh ; and the school, under the direction and supervision
of that congregation, for the instruction of all the childron in
that Parish, is ealled n Parochial School. We retain this
name, With us it means a school in a congregution, and under
its oversight, for the instruetion of all the children in the
Tamilies of that eongrogation ; and all such others as may desire
to embrace the advantages there afforded. It reguives that the
Bible be read and explained; that the Catochism be used os a
form of doctrine; that prayer and singing be leard and
taught, and that a religious life be cultivaied in the hearts of
the children in connection with the development of their minds.

*# The nbove erticle a the substance of n sermon delivered by appointment.

nt the meeting of the Synod of the Germnn Reformed Chureli, in Oeteber Inst,
in the eity of Baltimore, Tt s now published by request of that body.
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It demunds that the teacher be pious, and that he labor with,
end under the-direction of the Pastor; and that to instruction,
be added a°>wise -and Christian administration of digeipline, In
this'way ‘the school becomes a Church School, it secures to the
children’a training in the Lord—a truining which includes the
,two elements of nwiure and admonition.

. The word-nurture has a sense of its own, which we will do
well to fix definitely in our minds. It is not to be taken as
synonymous with the goemeral terms, training, iustruetin g
teaching or educating. Its menning lies benecath these; in
other words, these are the fruits or cffects of nurtwre. The
word nurture designates that which the mother is to the infant—
the medimm source of its lifo—the cause of its growth toward
perfoction. The word educate, and its kindred torms, desig-
nates o mere drawing out of what is alveady athand. Eduea-
tion i & training and trimming of branches, nurture is a foed-
ing of the roots. "~ Tha word education is not used in the Serip-
ture, evidently because the Scriptural view of our nature does
not allow the ides that we can become what we ought to he by
o mere drawing out, or edueating, of what is in us.

- Nurtwre precedes in order, education or training. As the
germ of the vine is nourished in the bosom of the carth and
nurtured out of it, before it can have the training hand applied
to it, so tho life of nurture is moulding the infant being before
it is sufficiently aware of an outward world to he affectod by its
rensons and ity regulations, in such o way as is involved in” the
iden of education.  Hence nurture includes those more hidden,
end more delicate nppliances which exert so great an influence
on the infant being, without its own will, knowledge, or co-ope-
ration. * Nurture is to the child what the warmth, the moisture
and -the fat of the earth are to the roots of the infant plant—
what the light and love of the mother's eyes, the warmth and
nourishment of the mother's bosom are to'the unconscious babo
whiuhhis there—nnd is there gladly, but knows not, and earcs
nobwhy, s i G

2 'Accg_:-dingv to -the true'scnse of -nurture, childven are to he
nourished #n the Lord, not educated intoe Him. As plants are
nurtured in the'ground and from it, so children are to be nur-
tured’in the Lord and from him,

Doces the Scripture allow us to regard our children as in the
Lord?. If we are Christinns—yes. The covenant and promise
bestowed - upon -parents included their seed. If one of the
perents is o believer then are the children holy, says the
apostle. By baptism they are planted togother in the likencss
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of the Saviow’s death, that in that position they may rise n
the likeness of His resurrection. Those who are baptised into
Cluist Lave put on Christ.. Those who are baptized are repre-
sented as in the same position ag Neak was in the ark—saved,
if they go not out of 1t. Theso in covenant arosaved if they
brealk not out of it. To be nurtured in covenant is to be nur- .
tured in Him. Hence we find that the Seriptures always speak
of those that are covenanted in Baptism as His people, asin a
gracious position and state, oy children and heirs. They are
always addressed as such: You are my people, forsake me
not—you havo o God, scck not other gods—you have promises
and hopes, cast them not away. )

Children in the Church arc ropresented as pi:mted"m the
honge of the Lord, where they are to “ grow in grace,” being
nurtured into the full stature of men in Christ, by the resources
which the Chureh furnishes. In short the nurture of the
Church is to be to tho spiritual part of the child, in all its wants,
what the nurture of the mother is to the Infant in o physical
point of view. . o

Nurture implies the evolution of the whole betny @n & unifornm
way. Jdueation may reler to the development of some onc
part of the being, in some one department of knowledge ; but
nurture is that deeper leaven, which leavens the whole, or that
decper lifo of the mustard sced, which causes all its roots, 1ts
branches, its loaves, blossoms and fruit, to appesr their
season, and in their plulcc, not in monstrous distortion, but in
beautiful proportion and symmetry. .

It can 1bepsl1c1'vm, fromyt?he history of Education, that the
idea of education in the form of murture was never understood
except by the Church; and that it can never be. carried out,
but by the Church. As it is impossible, however, in the short
spaco of time allowed for this diseourse fo treat the subject
historieally, we must attempt to illustrate the point in a shorter
wny: By reviewing different systems of Education without
any reference to tho time of their existence. We shallsce that
no system ever yet reached sthe idea involved in nurture in the
Christion sense of that term. Tt will bo seen that all these
sysbems were partial, one-sided, fragmentery—a mere putward
danbing or patching,—a mere trimming of branches, and gen-
erally the frimming of one branch to the entive negloct of all
the vest. They make their man ag did the ancient Egypbmn
sculptors, among whom making heads, arms, logs, hodics was
cach o sepavate busiiess, separately curried on, by scparate
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persons—the man was afterwards joined together out of all
these ‘separate parts. There was no nurture needed there.
Inlike manner the Christian iden of nurture can have no place
in a system of cducation which proposes to male the real man
by ‘o similar aggregation of parts, made o order in separate
ploces, and by different hands.
I. Let us glance at whoet we will call the Pagan System.
All pagan systems may be characterized In general, as

making the spiritual, and the etornal, subordinate to the bodily
or  the earthly—or, as was often the case, leaving that side
entirely out of view. The body must be trained for war, the
goul for the state. What they taught of the gods, of immor-
tality, and the future life, wos, for the most part, because it
was belioved that these ddeas furnished useful checks upon the
minds of citizens, and contributed towards making them better
citizens.,, Eloquence was studied to move the populace to
attachment to the State : poetry and history to recount the hieroic
traditions ‘of their ancestors, to inspire love of country. All
centered in the State.  Shooting the bow, launching the javelin
and all kinds of athletic .exercises, caloulated fo make the
physical system export for war, stood prominent in their views
of education.  All was adapted to make'them hard and heroie.
- No training whick would exert a softing or refining influence
was allowed.  The Egyptians, for instance, regarded Music as
a uscless, dangerons and mean diversion. PEilip, the Maco-
donian, snid to his son Alexander, who sung with skill at a
feast: ¢ Are you not ashamed to sing so well.”  The Romans
treated music with contompt. The Grecks, ameng whom it
received most favor, found at last that it cumbincd,nwith danc-
ing and the stage, to ruin the State.

. “In QCarthage” says Rollin, ¢ the study and knowledge of
youth were for the most part confined to writing, arithmetic
book-keeping, and the buying and selling of good?s ; in o word,
to. Whatevor relnted to tralfic.” They were trained to do
hup;gqg_s,;:md;mgke money., The Persinng, Cretans, and Lince-
demonians :did’ not entrust the oducation of children to their
poronts ; even the divine order of the family was broken in
upon, that the State might trein them for its own ends.  Their
aim wag, ¢ To form’ the soldier and the citizon.”” Parental
responsibility as well as filinl duty were in effect abrognted.
Lycurgus, ‘“regarded children as belonging more properly to
the State -than to their parents, and wished that patriotism
should be still more carefully cherished in their breasts than
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flial affection.” Ifis great maxim was: “ Children belong to
the State, their education ought to be directed by the State,
and the vicws and interests of the State ought in 1t alone to be
considered.” In this system of education the children wore
detatehed from the families to which they belonged, and gathered
together in public establishments, where they were entirely
under the care of teachers appointed by the State. .

Here there is a conflict between the family and the State.
Tnstead of being citizens of the State 7 the family, thoy are
made citizens of the State put of the family, The family is in
the State, but is at the same time ignored, and its educating
influences declared dangerons. According to the divine order
the Stateis not constituted of individuals out of families, but
of individunls in families—as the family produces individuals
for the State, 8o it is also to edueate them for citizenship. In
religion filinl love and patriotism arc not in conflict with each
othior, but in harmouy. The best ehild will make the best
citizen.

We see that in ] these pugon ideas, man's immortal nature
ia left out of view, or at lenstmade subordinate. Barth exeludes
leaven. Time excludes cternity. The body ignores the soul.
"Tho State abolishes both the Church and the family, instead of
forming with thom, asis done in the divine order, the great
triad, n which all the help, hope, and harmony of carth are
bound up.

In this system man is educated in part, but not purtured as
a whole.

TI. Mho idea of nurture is not reached in another system of
education which I will eall the infidel system. -

While the system to which we have alluded, under the
previous head, proposes to educate the natural man for natural
ends, this proposes to cultivate the natural man, as a natural
man, for ends higher and better than nature. The systcm to
which we allude proposes merely to cultivate nature by fellow-
ing nature. It leaves the doctring of human depravity entirely
out of .view. It regards human nature as needing, nof rono-
vation, but simply reformation ; it supposes it to he good in its
roots, and that it needs education only to draw it out and make
it bettor. It is not the nurtwre of a new life of graco in the
soul, starting from Christ in baptism, but 5t 18 the education of
nature sterting in natwre.  That which is to be educated is not
the being which is born of water and the Spirit, but it is that
which is born of the flesh and which is flesh; and which, when
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educated, will be flesh and nature still, which howover refined,
cunnot inherit the kingdom of God.

_"This system, hud, .if not as its father, yet as its master
expounder, the celebrated Rousscau. He sets out with the
proposition : ¢ Qur business in bringing up children should be,
to second and to call forth petwre.” We must bhe careful,
according to this system, in no way to forestal or mislead
nature.  All we dare do is vory gently te stimulate nature to
develop itself. We must nurture nafure, and train up the
child, not in the way wo think it should go, but in the way it
will go. ~ Listen again to theoracle on education: “ With great
care prevent the child from forming any hobits whatever.
Prepare him for the onjoyment of liberty, by proserving to
him 'the "exercise 'of his natural ahilities, unfettered by any
artificinl “habits.” Suppose we should treat the trees in our
nurgeries thugl” ¢ Sacrifico not the present happiness of your
child for the'sake’ of uny distant ndvantage.”  "That is, sulject
him to no" diseipline; nature must be free! ¢ Bo not over-
anxious to guard him agninst natural evil. Seek not to impress
him with ideas of duty or obligation.” That would be to
restrain, or at least to tax his liberty, e must grow up free
liko & weed, ; all you have to dois to work nowishment into
the seil. A Iuxuriant monster it would malie !

Hear again: ¢ From the hour of his birth till twelve years
of age the cducation of Emulus must be purely negative.
Could wo bring him up healthy and robust, and entirely igno-
rant till that age, the eyes of his understanding would then be
open to any lesson : free from the influence of Lhabit and preju-
dice, his . passions would not then oppose us; and we might
render him -the wisest and most virtuous of men. If we can
but loge 'time;'if we can but advance without receiving any
impressions whatover, our gaing arc unspeakable.” *

" All'this, ‘in‘the form ‘in-which it-is presented by Rousseau,
geems not only profune; but nonsensical and ridiculons; but
loolcclosely, and you will find that this very system, in substance,

» % ¢ Perhops, fu the midst.of saciety, it may bo dificult to bring up our pupil
without giving him pome idea of the relations between mon ond man, and of
tl;s{nl;{:‘:-:'a’lity of‘”humnn actions.  Let that, however, be deferrcd as long as
¥ There are various menns to be used to keep the ¢hild’s mind free fram the
iden that one thing is right and nnother wrong. Oneis this: If the child
seos one angry, we should tell kim that e wans nffegted with o fit of sudden
illness. This will prevent thoe unlinppy offeete of theexnmple.”

t The first mornl notions that should be communicated te tho child are those
of property.”

TR AT
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has Dbeen baptized into the Christinn name, and reigns under
Christion patronage.  What else.is the educational system of
Unitarions, but an attempt at edueating nature into grace. In
their system, grace is not a basis to educate from laid in
baptism, bt grace is something to be attained to by educa-
tion—tho beginning is nature, the ond roached is grace. A
plant without a soil. Education is n Jeading forth of nature ;
if not of nature, then of nothing ; for aecording to thelr view
buptism does not lay a busis of grace in the infant henrt.
May we not say, inrefutation of thisidea, that whicl: is cducated
of the flesh, is flegh.

Could Rousseau’s idon of keeping the child negntive up to
twelve yoars, be realized, what could better suit the Baptist's
system? Ho believes in no grace given in Baptism which
warrants the parent in believing that his child may, from that
point on, be nurtured in a real divine life, so that ne technical
exporience, or sudden violent transition, is afterward needed
to constitute him a Christian. ~ He does not believe that God
Lns made such provision in His system of - grace, that a_child
may e insertod in grace, and may be brought up in the Lord’s
nurture. He does not beliove that the ehild has gracious life,
how can he nurture it? The beginning of that life which is to
be nurtured, only begins in the conscious faith of the adult.
Whot then is ho cducating or nurturing in his child, if he
oducates anything? What but nature? for nothing else is
there, according to his own confession! If thero is nothing
there to educate, and he cducates nothing, then it is his policy
to soo that tho child is kept negative. He cannot train the
good in him—he cannot train grace for there is no basis of
grace thore. Ilo dare not with the Unitarian, frain nature,
for he believes that to be depraved ! and that would only make
the case worse | What cun le do that is consistont, but adopt
the very language of the master of the infidel system, A With
great care prevent the child from forming any haobits what-
gver—acek not to teach him ideas of duty or obligation, for
whatsoover is not of faith is sin—teach him not to pray, for
he has not yet exercised faith, and is therefore unregenerate,
and the prayers of such are abomination to God—bring him
up healthy and robust and entirely ignorant—his mind must
be kept puroly negative; for all the progress he makes, s but
an evelution of his depraved nature, and an increase of his
sinfulness !” Such, without caricature, is this infidel system
when sct to work under Christian patronage. They begin to
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fecl 'it-in New England where the system reigns in bleak blue
glory.”  Our very theory of religion,” exclaims ono troubled,
and, »’ troubler among them *—** Qur very theory of religion
is, that men’ are to grow up in cvil, and be dragged into the
Church of God by conquest. The world is to lie in halves, and
the kingdom of God is to stretch itself side by side with the
Lkingdom of darkness, making ‘sallies into it, and taking captive
those who are sufficiently hardened and bronzed in guiltiness
to'be converted.,” Thus there'is no hope for children but their
growing up in sin—their habits aro formed in unregoneracy—
those very years, during which their susceptibilities are ten-
derest, and when formative influences could most easily do their
work, oxe hopelessly sold to nature and Satan ; and in adultage,
when the tide of life, as it has oll along flowed, is most deter-
minate in ‘its own ‘direction, the spirit is to be jerked, by a kind
of holy violence, into a'regenerate state! -
" “Thus the Church'lives not by nurture, but by excitements;
for in this way only, it is supposed, can adult siuners be reached
and conquered. Children in the Church, grown up without
Chrigtian or gracious nurture, in adult age, present the appear-
ance of a neglected field overgrown with those weeds, and
hriars, and thorns which spring up naturelly from the earth,
wlich when the summer is past is nigh unto cursing—it is 2
wilderness ‘of combustible matter, which can only be cleansed
by & conflagration—and when the fire has passed over it, how
desolate ! : -
Spadine of this xestem In eontrast with the svstem of troe
nuriure, the same amber, jost qooced, cominses Znmc e
have ‘worked a veln @ll' It is run out. The churches are
exhausted. . There 38 little to" attract them, when they look
upon, the rénewnl of scenes thirough which many of them have
passed.”” They look about them with a sigh, to agkif possibly
there is'no better'way, ‘and some, are ready o find that better
wayin.a change of their religion. *. Nothing different from this
ought to'have, been expected.” "No nation can long thrive by a
spirit-of 'conguest’; \no more van a church. Therc must be an
internal growth, that is made by hely industry, in the common
walks of life 'and duty.® ‘

This system is mere education, not nurture. In so far as it
even secms to be nurture it is nurture #» nature, and of nature,
instead of nurture in the Lord. Besides, it excludes entirely
one side of education : itadmitsof no *admondtion "—restraint

# Dr. Bushnel! on Christing Nurture,
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or discipline. It insists that nature must be free, all we dare
do is to “socond’ and “call it forth.,”” This system then,
however much it may, in some of ‘its details, be favored among
gome professedly Christian sects, is not a Christian system,
and does not reach the true idea of Clwistian nurture.

ITI. There is o system of education in which intellectual
and religious training ure severed, and treated as interests that
may be scparately emrried forward., Wherever this idea pre-
vails the true iden of Christian nurture is cxeluded ; for nurture
proposes to develop the growth of the enfive being in a uniform
way—one part of his nature cannot be left to stand still while
the other is going on. The iniellectual and religious arc not
different natures, but only different branches of the same nature,
and they must be nurtured together in the unity of one life.

The system which we ave here reviewing errs in two extremes.
When it is attempted to cultivate the religious at the expense
of the intellectual; or, when it is atiempled fo cultivate the
intellectunl at the expense of the religious,

First, religious eulture which overlooks and leaves behind
the intellectual. This has in some ages, and in some lands,
Dbeen the error of the Roman Church. That communion has
not, and does not now, value in due proportion the intellectual
culturec of tho masses. TIn that Church, ng we believe, the
priestly and kingly offices have too much erowded out of view
the prophetic office. We think this will appear as truth from

" an impartial observation of the cultus of that Chuwrch. It

may be scen in all their services that the prophetic office stands
bot faintlv in vizw. In whai ther do ieach there iz not foll
justice done to man's intellecs. What they teach is racher
something to be believed, than spmothing to be known. That
intellect should how to faith is, of course, all right; but intel-
lect should not be ignored by faith. The Roman Church we
believe does not full justice to the inteliectual side of its mem-
bers. In this way it dees,—though perhaps not intentionally—
give some appearance of reasen for chargmg them with holding
the motto that, * Ignorance is tho mother of devotion.” For
some reason or.other, there is not, in that communion, a zeal
for the intellectunl elovation of the masses, such as we believe
the best interests of their religious life demand.

In the Greek, and other oriental Churches, this want of
attention to the intellectual side of man prevails in a oree,
and o wider form. What the masses there are taught, i3 for
the most part 2 mere by-rote knowledge, and lies in the mind
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only as n habit,.and as a cold, formal, husky tradition. Their
priests are generally themselves ignorant of all except .the
tread-mill services of which they live, and through which they
pess in the most lifcless monotony. . Children are taught to
swy over religious formuln, like Maohommedans say over the
Koran, without knowing or caring whether it contains any
rCasOn O any sonse. -

" The same evil, and the same error of which we are treating,
ig alse found ameong some of the modern -scets. There is
however this difference, that while those ancient organizations
ignore intollect by fuith, theseignore it by feeling. With them
fecling is the most prominent part of religion. Knowledge
ig regarded as dongerons—or at lenst as being a matter only
and merely for this world, and as being of no account in refer-
ence to the next world. Al wisdom is regarded as the wisdom
of” this” world, just ag if ‘there were not also a fecling of this
world; a8’ well 'as. /o wisdom of.this-world.  This is o partial
view of man’s nature.’ It proceeds upon the false principle that
the intellectnal and religious sides of owr nature ave in conflict
with each other, and that the whole man ean be nmrtured and
perfected by leaving one 'side of lis nature wholly out of sight.
- Secondly : There is another extreme into which this error
runs ; it is when there is an attempt to cultivate the intellectual
at the expense of the religious, or independently of the religious.
This error preposes to keep the two interests separate. - 1t is
admitted that children should have religious culture, but then
that is & matter to be separntely attended to. The intelleetual
is 0’ be attended to, and the religious is to be added to it in
due time. . The school is regarded as having only to do with
the intellectual, lenving the religious for the family, the Church,
and. Christian’ehurity. The ‘child is to take to school nothing
but its mind ; and.is there to be nurtured as a mere intellectual
being. " This'is the error which reigns most extensively on the

Prote: f'the’ Churck .and las its systomatic exhibition
in:oux commonpublic school aystem.” .~ - ‘
~"(On thig gystem et offer”"some sirictures, for it stands

more directly, and more formidably than ail the others, in the
way-of Porochinl “or ‘Christian’ Schools. * In offering what we
shall offer on’ this point, wo are not ignorant that many of the
beat men, with'the bost of motives, have been, and siill are,
the zealous. friends’ of this. system; ncither inscnsible of the
pain,which’ the donelusions at which we shall arrive, shall cause
that class of “philanthropists, should they carry the same foree

TN
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to their minds os they do our own. Nor would we claim the
honor of making any discoverics in this department, but
desire only to give intelligent or definite exprossion to what we
are sure is fast becoming o general foeling.*

The Common School System mukes.no provision whatever for
the religious wants of children., Religious culture there is
studiedly excluded and prohibited. The child may have sny
views, or no vicws, in religion. It is to be taught nothing in
that direction. No hoeol giving religious instruction *“ghall he
used as a school boek, nor admitted into school.”  The Bible
is bavely tolerated—it may be read, hut, *+without comment
by the teacher.”” No religious qualifications are sought in the
tencher. In short, mind, and mind only, is to come in play,
nud to he dealt with in the culture of common schools. The
system aims only at educating part of man. It aims only at
preparing him for the State and for business, not for the Church.
It takes 1n only time and carth, not otornity and heaven.

- In this system education is taken cut of the hands of the
family, and of the Church. Those who have charge of the
educational interests, are not the pastor, church oflicers, and
pions school-masters, but ¢ Directors’—a kind of committee
for the time, who attend to the duty in the same spirit as they
would to laying out o rond. The school-house no more stands
on the green beside the church-—vhere all religious associations
congreguie—where tho spirit of religion lies, like sweet sun-
light on every object around, and where the graves arel—but
they nre stuck, Iike milestones, wherever a cold mechanical
gystem assigns them their place. It may happen just as well
a3 not, that the associntions of childhood muoy be bound to the
top of o bleak hill; in-the region of some miserable- marsh
with its ponds and mud; or near some gloomy old still-house
with its styes and its stoneh! Parents, whose highest concern
it- is to have their children’s minds expanded in a religious
clement, are compelled to send them to a place where no pious
whisper -1s allowed, where religious insiruction is contraband
and unlewful, and where the teacher may be an infidel. - Where
the direstor may be any one at all—one whosgo highest ideas of
edacation nre rending, writing and eyplering—one who perhaps
cannot read atall. . What pavent con cnmfortab]P' submit his
children to such o system of miserable orphanage!

#1t ja proper to premise, that the strictures we make arc intended to spply

diroetly only to the Common School Systewm in Pennaylvanin, and te the system
of Stnte schools in other States, only so fur ne they arc eimilar to this.
e

L
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- he ' system of Dircctorship, a8 estublished by law in these
schools,- however woll it may look in theory and in law, does
not-znetwer the purpose in practice. All the directors generally
do, is to procure o teacher and firewood, and one is generally
procured in’ the same spirit as the other, with least trouble, and
ot the lowest price. After the school begins directorship in
cffect censes—the teacher and the sehool are then left to direct
themselves. The consequence 'is disorder, which gots ever
worse. Already thore nre many parents who decline sonding
their ‘children to the common schools, on account of the pro-
fanity, vulgnrity, and rudeness which are found to reign there.*
-+ 1t is but a comparatively short time (1835) sinco the common
school system has been establshed in various parts of our State;
yet there Is-already that in its history which condemns it
‘Almost every year the school law has been altered und amended.
Defects :were discovered in its:workings, and the Legislature
“waa called upon toiremedy them. -The-history of the School
Low in Pennsylvania, reminds one of an attempt to patch the
rents of arotten garment—the contraction required to mend one
makes two worse ones. This altered, amended, rencwed Schoel
Ln 1s'sent out with its tables, its charts and supplements, as
a~guide ‘to Directors to whom it is as unintelligible as the
statement of an algebraic equation to a child that just begina
to spell. It was the confession of a lawyer, of twenty-five
yenrs’ practice, to me, that he had evidently given up the iden
of ever understanding the Common School Inw. Tho very
fact of its constant changings and amendments, shows that it
is' a system without system—that it is & dabbling in experi-
ments without- sure principles to regulate or define. To such
a, ship of -gails  without rudder, fleating abt random, we ore to
entrust the' educational intercsts of our country. Every sue-
‘cessive’ and ever-changing Legislature is to' be permitted to
subject the system to its own caprices, and, if they choose, to

- Inunch:out into. new experiments. - Think of it! to a system
‘ofteducation which:ignores religion in its teachings, a system
- in‘the”hands’of a'new Legislature every year—with yearly a
new:superintendent,’ new Inws, new directors, and gencrally a
new'teacher—to -such-a system we are to. entrust the nurture
of our children.” 'Who can comfortably build his house on such
a foundation of rolling pebbles and floating sand ! s
<% Children lenrn from oxnmple before they can underetnnd the grounds and

reasons of morel obligntion: hence the injury which they receive from the
bnd cxamples which are tonstantly before them iz common schools.
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We can also show, from the confessions of its warmest
friends, that the system is radically defective. The fact
they see, but seem not to see the reason of the defect. Inm
1812 Philadelphia was authorized to establish publie schools
for the poor. It was soon seen that there was something defec-
tive in the business. A committee was appointed in 1816 to
inquire into the weak points of the system. They report that
many do not atiend at all during the year, though %99, 000 were
gpent to educate them. But this is not the worst; such was
the charncter of these schools that, *Such as were absent
suffered less by their inattention than muny of those whose
morals have been thus undesignedly injured nt the county
vxpense.”  Not the worst yet: ¢ In every view, therefore, of
the existing plan of public education, with which your com-
mitiee are furnished, they are reluctantly and sorrowfully
compelled to declare, that from its first establishment to the
present time, it hag, in their opinion, been not only injurious
to the character of the rising generation, but a benevolent
fraud upon the public hounty.” The patrons of this system
forgot that educated mind without religion is educated vice ;
and that mind can only be stimulated to seck its improvement
by something higher, deeper, and more carnost than itsclf.
Now they arc reminded of it by the failure of the experiment.

This testimony to the inadequacy of the system which we
are reviewing is so much the stronger from the fact that the
Christian system is praised in contrast with it by the same com-
mittee. T start in quoting farther from the snme report at the
very next sontence where Ileft off: * It iz a consolation,
however, to reflect, that during the lust eight years, in the
course of which almost $200,000 have been spent upon o
scheme of public instruction so uselessly, there have been in
sucecssful operation numerous schools for the free education of
indigent children, superintended from the most praiseworthy
motives by respectable citizens; and that in these institutions
meny pupils of charity have had their minds imbued with
sound morals, and been otherwise fitted for the proper discharge
of - their various duties in future life. But for this reflcction,
the prospect would indeed be gloomy; for in thesc Lenevolent
labors, it is hoped, & redeeming principle has been established,
the happy effect whereof muy yot be manifested.” - .

‘These extracts need no comments. We sce in them the
differcnce between cducation without religion, and cducation
with religion. ' : ‘ C
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Tho present Common Sehool System in Peunsylvonin has
only cxisted some eighteen years, Alrvendy it is deeply felt
tobo wanting. It doesnot answer the purpose. Wewillnot spenk
of the gencral mutterings of dissatisfaction which are heard
especially among the Christinn community ; but we will quote
from the confessions of its very foster parents, to show that it
boars the elements of dogeneracy in its own bosom-—that it
cannot sustain sufficient interest in itself to earry out its own
regulntions, and to reach forward towards the securement of
its own ends. o

X will quote from the Report of January, 1850, by Thomas
L. Burrows, tho most zealons friend of the Commeon School
System in Pennsylvanin: *“Whoever shall closely examine the
apnual, reporis of the Superintendent of Common Schools,
will find, that very soon after the establishment of the system,
apy, about. the year 1839, n-cortain degree of progress had
been effected townrds.its perfection ; but that, since thut period,
little if any improvement has teken place in its most essential
porticulars. School-houses have, it is true, been erccted by
theusands, and teachers in tho snine proportion have been
employed ; hundreds of thousands of pupils have been brought
into, the schools, and tho gross expenditure of the systom has
tisen to ten millions of dollars; but when he comes to the
truc test of its eflicney and utility—the pay of teachers, and
the duration of teacling in each year—ho finds a sad falling
off. In tho years 1838, 1830, 1840, toachore secm to have
been better prid, and consequently their services hetter appre-
cisted, than at any time since; and in 1837 and 1838, the
duration of teaching wans one-fifth greater than in 1847,—'48,
and prenter than in any year hetween those two eras, or since.
These indications are unorring.. They point to onc or other of
tivo.inevitable results—either thot o system which thus fails in
aceomplishing its preat object, viz: thot. of giving suflicient
ipstruction, by means. of capable, and, therefore, well paid
tenchers, must go. down ;- or- that it, must he ae strengthened as
to, effcet 1ts noble purposes.”

. Again, he says: * Butamong the evils of thesystem . . .
is.the want of an efficienthead—n sofficient dviving power in the
system.” That it lacks this, he says, is evident from the
fulling ofl just mentioned. « This manifest want of vigor, the
committee believe, exista.in the head, not in the body of the
system.’”

Here wo have the true, and what is worse, the incurable
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wenkness of the system exhibited. It degenorates—is less
efficient by far in 1847 than it was in 1837. It started, like
all fulse systems, with n spasm, and gradually died down to &
tame level.  The plant shoots up with extroordinary fucility,
just beenuse it has no real depth of carth, and then pines nway
for the same renson. It lacks motive pewer, it lacks vigor, it
lacks a head. Thus it lacks all; for what.is that worth
avhich has ne head, no vigor, and no driving power. All these,
which a stato system that regards nothing in mnn but mind,
must cver laek, are supplied o system which connects the
School with the Church. Where the Church underlies the
School, imparting ler nurture to the whele being, regarding
him in his cternal as well as temporal intorests, there will he
head and motive power in abundance. The vigor of her infi-
nite carnestness will be infused into all her educational opera-
tiong. Then the Scliool Laay will he the law of life and grace
in Ohrist Jesus, and not merely the pamphlet laws of an ever-
changinglegislative hody, to be administered by an ever-changing
committee of direetors. The teacher will be no hircling for a
few months, hut a functionary of the Church, whose piety ingures
his faithfulness—a teacher who is not merely asked by a com-
mittee, Do you know science? but one whom the Baviour
himaelf asked over and over, ¢ Lovest thou me?"’ before he
gave him the awfully solemn and responsiblo commission:
i Feed my lambe 1" '

Whoever will read the annual reports of the Superintendent
of Uommon Schoels with care, will fecl convinced that the evild
which are the burden of censcless eomplaint are essentinliy in
the system, and cannot be cured. We hear without end of
the “sluggishness of Directors and parents;” and of * the
carclessness and unfitness of teachers.”” In the repert of
1540 wo read: “The practical cifects of the plan are truly
deplorable.  Scarcely a mail arrives that is not loaded with
compluints of the inability of the tencher, of his immoral
habits, and of the had condition of the schoola. Tetitions to
the Superintendent, for redress of grievances over wlhich he
has no conirol, are frequently presented; and expressions of
dissntisfaction are not rarc against the continusnce of the
gytem.” Report of 1840,

This indifference and oppesition are not to be ascribed to a
want of interest in eduention, but to a want of interest in
gchools without o sonl or a God.  There is an instinctivo sense
of the false principle wpon which the system vests; and its
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practical exhibitions daily increase that suspicion. Hear the
Report of 1850 : “ Complaints are heard from various quarters
that the systom has failed to accomplish the purposes for which
it was designed, and that the funds of the State are wasted.
These expressions of dissatisfaction must not be ascribed
entirely to ignorance and prejudice; they come, in too many
instances, from honest, intelligent citizens, true friends of
Education.” Even the zealous advocates of the system betray
that they know where the difficulty Hes. They fecl that the
¥ motive power,” which thoy say the system lacks, could be
furnished by religion. Ministers of the Gospel,” suys the
report of 1848, “ gould cxert an influenee, which might reach
every fireside, opening the eyes of the blind, and unstopping
the ears of the deaf, on the subject of rational pnd moral edu-
cation.” So they might, and sa they would, were not they,
i the capaeity of ministers, virtually shut out from the schools.
If parents are sluggish in sending their children, how can they
be moved to duty except by the higher ¢ driving power " of
religion ; but thisis contraband in the system.  Shall ministers
he cxpected to manifest zcal for the education of immortal
beings for this world merely ? The Common Seliool System can
nevor, in 1ts present form, gain the confidence of the Clurch
and ministry ; even if the system did not itself virtually exelude
their influence, the false principles which it involves arc too
radigal, and in their practical workings too disastrous, to receive
either favor or toleration. The time it not yeb, and it never
will be, when those, who alone have received the commission,
* Go ye, and teach all nations,” will swrender their responsi-
bilities into hands which they know are not adequnte to the
task, They must first forgeh their own accountability, and
loso all respect for the will of ITim, whose they are, and whom
they scrve.

Jtis all idle. . The interests of education cannot o lIong sus-
tained and vigorously carried forward, unless religion underlics
the movement asits motive power. Itis well known that colleges
do not flourish oxcept under the auspices of the Church. Tt
is Christionity, and that alone, which wakes man to industry
and ocurnestness in every sphere, and consequently also in
reference to the cultivation of mind. It is the fecling of
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immortality that is the impulsive power toward all ambition in .

expanding the intellectual faculties. It is sin that dovkens
the mind, and its removal must accompany all attempts to
brighten and expand the intellect, All history declares that
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religion is the mother of scienee—that faith is the mother of
knowledge. '
In the establishment of owr Common School System there
was professedly at least an aim at imitating the Public School
System of Prussin. In 1836 Professor C. E. Stowe, who was
about to make a tour through Europe, wos vequested by a
rosolution of the Liegislature of Ohio, to collect facts in refer-
ence to Public Schools. In 1837 he made o long veport, in
which he dwells prineipally on the Prussian system, and recom-
mends it in the highest terms; this report was published by
order of the Legislature of Ohio. In 1838, the same report
was ordered to be published by the Legislature of Pennsylva-
nin. In the same year o Iarge pnmphict of seventy-eizht pages
was published in Philadelphia, ¢ On tho System of Kducation
adopted in the celcbrated Common Schools of Prussiz.”  All
this was intended to effect & conformation of our system to that
of Prussia. DBut how preat is the deception! Almost the
only thing in whieh our schools and those of Prussin are alike,
is that they are both publie, state schools. Torther than this
there i3 no resemblance ab all, Iow do they differ? In their
gystem roligious instruction is included by law; in ours it ia
excluded by law. In their schools religious instruction is the
first thing ; here if is not af all. There the religious clement
pervades every thing connected with the school; hLere it is
contraland in cvery thing. That js religion as the mother of
education; this educntion without religion. That iy nurture

“in the Lord; this i nurture without the Lord.

“The first vocation of every school,” suys the Inw of 1819,
(the system went into operation in that year) “Is, fo train up
tho young in such o mnnner as to implant in their minds o know-
ledge of the relation of man to Gtod, snd ntthe same timo to excite
in them both the will and the strength to govern their lives
after the epirit and precepts of Christianity. Schools must
carly train children to pioty, and therefore must strive to second.
and somplete the early instruction of parents. In every school,
therefore, the oceupations of the day shall begin and end with a
ghort prayer and. some pious reflections, which the master must
conirive to render so varied and impressive, that o moral exer-
ciso shall never degencrate into an affeir of Labit, All the
solemnitios of the school shall be interspersed avith songs of a
religious character.” In another seckion .of the law it is
enjoined that the Bible and the Cntcchism shall bo used. The
‘New Testament gholl be rend by the smaller children in the
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common langunge; and by the youths in the gymnasia, in
Greek. Itis also provided that, * In all the parishes of the
kingdom, without exception, the clergyman of every christian
communion shall seize every occasion, whether at church, or
during their visits to scheol, or in their sermons at the opening
of "classes, of reminding the school of their high and holy
mission, and the people of their duty towards the school.” *

Now contrast with this, our own Public School System. “Nao
cutechism, ereed, confession, or manual of fuith shall be used as
a school book nor beadmitted into the school.” ¢ The Ol and
New Testament may be used in reading, but without comment by
the toncher,” 1888. The difforence between the Prussian system
and our own is that of dircet opposites; and yet we are told
that # tho provinee of edueation in the two countries are neurly
the saine, except that the Prussian system aims at higher ob-
Jects than the common education of this country.” Ounly this
difference! as if this were a matter of no importance!” The
“higher objects” may be set aside. So think these sages of
the State, in tho face of all history—in the face of the wis-
o of the wisest men that ever lived— and in the face of the
holy instincts of all pious pnrents. “The fear of the Lord, is
the beginning of wisdom.”

One who, in a publieation in 15888, oxhibits the Prussian
system by way of lesson and example to the fricnds of the Com-

* It ia avgued, by those who are in faver of oxcluding the Bible from the
achoole, that children become profnely familine with it, that they are npt to
losc all reveroncoe for it, wud that it crentes in afior [ifo n feeling of Jdistnate
and oven disgust for it.  Never wns any iden more falze, The direct rovorse
iz trug, ~Ave nat those things that wers most common nnd familiar to ug in
our childhood the donrest aml most chorished by us now? Wlhen we, afior
yonrg, roturn to tho doar soenes which our infoncy knew, how strong and
uffeoting nre those feclinga nwnkened in our bosoms by the smallest nnd most
t}':ﬂmg t!lmgs. Every tree, ovory stump, and every stone, preaclies to us
gilently till wo atand and weep. A similar feeling is bound up with our ngsp-
viations in reforence to those passagos so often rond from the Bible, in our
school-bay days. Mony of us Lnow it by experience; and tho Seriptures,
when we read tiem now, have n new glow of warmth and power of attenotion,
beenuse they sonnect cur present life, deop in onr memories, with childhood’s
bappy, lnppy duys. Reeding the Dible in schoel make it tngteless and

profunely {l:nxi]i:x:'!-Tns well might we argue tha same of the love of & mother,
No, there isa lght in which oll things nve snored 3 it is in the light of those

impressions whioh memory receives in olildhood. In the lnnguage of one
who knew better to prench thon te practico,

** Long, long be my henrt with such memeries fill’'d I—

Like » vase, in whieh roses have onee been distilled —

You may brenk, yost may ruin the vose if you will,

But the sceut of the roses will hung round it stili)*
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mon School System in this country, makes a remarkable confes-
sion. After expatinting on tho excellencies of the Prussian sys-
tem, he says: “But if theso schools “only taught letters and
science, if they formed no moral principles and habits ; if they
toak no cognizance of the laws of duty—none of the defence-
less stnde of a mind uninformed of tho evil that is in the world
~—if they nover turned the attention of tho young to the Pro-
vidence of God, and Lis divine attributes; if they never con-
nected the present life to the eternal ; if they afforded no expo-
sitions of morality ; if they presented it only in negations; if
they referred it exclusively to the Sunday, the minister, the
Church, and the casual Sunday-school, and the self-culture of
ripe age—to what mere worldliness and technicality, to what
selfishnoess and fmplied materialism, to what small effects and
low purpeses, would they be employed, and how much would
thay leave undone, which their broad policy, and tried efforts
actunlly accomplish 7" Tivery word of it iy true. And every
word a just judgment and condemnation of ouwr ten-times help-
loss, wreteled, and ruinous Common School System.

Po show how perfoctly inndequate our sysicmn must be, we
need only remarl, that even this Prussian system, so thoﬂroughly
religious, is pronounced a failure, by Samuel Laing, Esq., an
English traveller of mueh weight, on account of its sub?‘er-
vieney to theState. Suys this lonrned traveller in 1842: «If
the ultimate ohject of all education and knowledge be to raise
man to the feeling of his own moral worth, to o scnse of his
responsibility to his Creator and to his conscienco for every net,
to the dignity of a roflecting, self-guiding, virtuous, religious
mewmber of socicty, thon the Prussian educational system 1s
fuilure, It is only a fraining from childhood in the conven-
tional discipline and submission of mind which the Btate cxacts
from its subjeets. It is not a training or cducation whlchrlugs
rnised, but which has lowered, the human character. This
system of interference and intrusion info the mmost domestic
relutions of the people, this educational diill of every family
by State menns and maclinery, supersedes parental tuition. It
is a fact not to be denied that tho Prussinn pepulation is af this
dny, when the fruits of this ecdueational system muy be sppre-
cinted in the generntion of the adults, in a remarkably demo-
ralized cendition in those branches of moral conduct which
cannot be taught in schools, and are not taught by the parents,
becouse parental tuition is broken in upon by governmental
interference in Prussis, ity elficeey ond weight wnnulled, aud the
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natural dependenco of the child upon the words and wisdom of
the parcnt—the deliente threads by which the infant’s mind,
as its body, draws nutriment from its parent-——is ruptured.”
Page 172. Laing's Notes. :
fn aystem so decidedly roligious fails, just beeause it is o
creature of the State, what can we hope for in owrs ! 'We believe,
Liowever, that Mr. Laing attributes the failure, so fur as itis
one, to the wrong source. The Church and religion lave suf-
ficient prominence in the system to insdre complete religions
culbure ; in so fur as the system fnlls short of answering its end,
the foilure is to be sought in tho fact thut ever sinco the system
was organized until Intely, the Chureh has been se petrified by
the reign of rationalism, as to disable it enfirely from infusing
o truly rogencrating influence inte the School System. The
school had an innctive Christianity to underlie it—its religious
teachings wers merely theoretionl.  Butwerepeat—if the Chris-
tinn system of schools in Prussia is scarcely to bo saved from
condemnation, where must our poor bald, negative system
appear |
‘When the eduention of children is left in the lhands of the
State alone, a5 i3 dene in the Common School System, it
i mere means o an end-—nnd whot is worse, mere enrthly
menns to a mere carthly emd. But Christinn nurture is not
merely means to an end-——it is means and end in ono; ond,
what is better, henvenly means to an heavenly end. :
When religion is excluded from cducation, what end
has cducation in view? The world in its various interests
—an end lower, instead of higher, than the means them-
selves | When religion is connceted with nurture as it is
in Parochinl Schools, it is viewed ns menns to sn end higher
than itsolf, but the means ot the same time ns part of the
ond. ‘This Christinn nurture will appear as part of the pro-
coss of a lifo constantly progressing from lowor to higher—
the lower ever terminating in the higher, and beeoming com-
plete in it. . : T
~That educntion which is earried on separate from roligion
offers o constant invitation to the child to look downward to a
lower earthly end. Tor the child will rengon, and if not ren-
gon, it will feol, thus: If the ond of edueation is not carthly
interests, if its end be higher religious interests, why ave not
those higher interests held forth prominently ag the gonl of
the educational process! Why are the means made to look shy
b the end?  And why this jealous core to keep the means sep-
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grate from the end?  If education is to make us Detter, as well

" 88 wiser, why is that better proseribed and lept out of view as
. thougl it were ruin to come in contact withit? If eduention is

to lead to the Chureh, why is the Clureh ignored and thrust out
of gight, and why nre we the pensionors. of the State? "If we
are to be servants of religion, as the highest aim of life, why
is not religion our master and tencher? 1f we are now, and are

-6till to be, the children of the Church, why does the Clurch per-
" it us to be treated as busterds, and turn us over without a

migh, a8 orphans, to this tux-supported almshouse of the State!

~If the Church is our mother, why does not she nurturc us; and

if'it is not the design that we shall forget our mother, and
bo weaned from her, why are wo so carefully lept, by legal
prohibitions, from hearing her name, from fecling her tender-
ness, and from sharing in the genial warmth of ler love?

! Such are the practical contradictions of the system. We do
not mean that the child will draw such eonclusions, and see
these contrndictions, intelligently ; but the position in whieh it
stands, and the clement in which 1t moves, will lead to this re-
sult practically and in fact, with the force of censeless, siloni,
but inevituble necessity. Birds of passago know not why they
move as they do; but they are nevertheless undei the power of

* forces which affect their instinots, and which they have no power
~ to resist or control.  So in the case bofore us. Indoed, just as

instinct in animals is often a surer guide than reason in man,

‘80-the ingenuous and confiding epirit of childhood, will be more

casily moulded and led by tho silent influgnces in the midst of
which it moves, than by light and legic.

i Itis the seemingly distant and carcless attitude in which the

Common School System stands to the Church in the education
of children, which is so powerful in weaning their hearts from
her. It is not positive opposition, but negative indiflerence,
which is the root of the ovil. It 1s in this, as in other cases,
distance, coldness and carclessness, more than all else, that nlien-
atea the heart from what it eught te love, and would love, but
for that, . A child weancd in early infancy, removed from its
mother, brought mp nineng strangers, not permitled to hear
her nnume pronounced, except with the uplifted finger of cantion,
und heering that it is almost n erime to praise her virtues—
such o chilil can never afterwards havo all, if any, of tho foel-
ings which belong to tho relation of a chiild to its mother. It is
just 50 when wo permit our children to bo trained out of the
Church, where her name is not heard except in o way which
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implics that sha needs ta bo watched, and that hc'r %uﬂucnce is
especially to bo deprecated in the purture of man's _mtc]lectua,l
rature.  Thus the Church is, in foet, o man of deous face,
looking ont upon children from tho dark, filling their young
gpirits with seerct dread, and cousing them to go as far as pos-
gible the other way for fear of hidden evil; and, just as thase
superstitious fears which are wukened in the confiding heart of
childhood by thoughtless parents or injudicious nurses, can be
removed by neither reason nor philosophy ; so the fecling of
fear and jenlousy toward religion which this false system of
edueation inspires, will present its repulsive images beforc the
epirit, in spite of its hetter judgment, to the latest hour of Tife!
He that—or any system that—instills in the heact of » child
any fear but the fear of God, or raises any doubt or dread bus
for that which is evil, has made wrong what hie never can make
right! The sting of a fly, in the infant onk, may, a thousand
yoars afterwards, be the blomish in o plank in the bottom of a
ship, which sinks men and trensurcs ! 'Wo unto him who breaks
but a link in the chain of things ! '
It furnishes no suflicient apology for the system to say that
the evil is only negative—that although the instructions of
Common Schools impart nothing positively religious, neither
dothey impurt any thing irreligious—that they Ieave tho epirit as
to religion and morals a tabula rase. Thisis equally its misery.
Indeed it is this plavsible angel-oflight-pretense that consti-
tutes the very heunrt of the danger of this false system. We are
not merely to teach them no evil, but we are to bring them up
in the Lord’s nurture.  Negatives are as destructive ng positives
in this repeet.  Doing no evil constitutes no saint. Not gath-
ering is senttering abroad.  Give n plant no nowrishment, no
sun, no heat, no moisture, and it will die just as ellectunlly as
if you put a worm aut its root. Give & child no food, no drink,
no air, and it denth is ag cortain as if you give it poison: he-
sies, it dics mora cruelly ; se, give the spirit no nurture and
it dies. The spirit of tho ¢hild is no deed tabule rasa, which
you may leave unimpressed ot your nloasuro, but it is a
tubile vite, which cries in the agony of hunger, Give me food
or Idie! Let it be considered by the way, that it is this
tabula rasa philosophy that lios at the root of every false sys-
tom of education. Rising like a upas in the field of mind, it
has east its killing shadow over ages, and has ever been the
tutelary god of an infidel culture. Tts tondency has been to
hush the infinite in the human spivit. It has done mueh to
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irnoro that side of man's nature which fastens him on God and
the unseen. It hag, to o grent extent, fastened him to earth,
and compelled him fo erawl ompirically ke a blind spider, fecl-

.ing his way cither by cantious or impetuous experiments, It

bes taught him to fill his mind with items of knowledge' as ho
finds it, as a boy fills his basket with berries, inatead of prowing
in knowledge, by evolving bis nature under the power of the
divine outof the infinite in and around him. It Lusundervalued .
man’s dependence npon the bronder life of the goneral. It has
turned the Church into a conventicle or society, and lwman
beingsinto individuals. Tt hasmade odueationa mere gathering
for the mind, instead of a gatheving #n and by the mind—or
an evolution of the mind by wurture. It has eried tabulo rasa
antil the human treats itself as snel; and the Church, forget-
ting the deep reason of the Saviour's infaney and growth in body
and in mind, forgets also the importenee of infuney in general
ag related to the Church and its nurturing cultus. )
- In estimating the full extent of those evil results which flow
from a system of educalion, from whick all positive religious
influences aro excluded, we must consider that those formative
influences whieh are visible and tangible, are but a small part
of those which actually mould the child’s intelloctunl and moral
life. There is an education of circumstances—or shall I suy
an education of atmosphere.  An education, not so much of the
muarked influences oxhibited in formal instruction, as of jshe
clement in which the young life moves and has its being during
the time that its education progresses. Our physical growth
and heslth depend generally not so much upon prevemtive or
eurative medicines given ot intervuls, as upon the constant
favings of those silent Jnfiuences of air, temperature, :mtl‘ other
clements which are friendly to vitnlity and health. So, the
mental and moral health of children depend chielly upon the
silent and intangible foree of circumstances, example, society,
and what may Do called, in general, the atmosphere in whicl:
they live, brenthe and grow. As, in our physical system,
every sense,—honring, sceing, tasting, touching, smelling—is,
more or less, though silently, the avenue of Lealth or dizense,
so are these snme senses in their relation to the mind and heart,
In this view wo discover the true depth of meaning in such
pussages as, “He that walketh with wise mon, B‘hrd,l he wise,”
and:: “ Fvil communications corrupt good manners.””  We, by
a.deop necessity, become like that which surrounds us. We—
us the Poet has 1t—. 286 =
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* We benomo pure by being purcly looked upon.”

As Nlowers are colored in the light of the sun—though s&i-
lently [—go are the winds and hearts of our ehildren by the
edncutwn:m.l air in which their fuculties ave evolved.

These silent edueational influences of which wo spealt, and
which affect every period of our human life, are most momen-
tous in carly life.  Because, then the plasticity of the spirit
more easily yields to formative forces from without ; and the
direction, which is then given to the evelution of tho suul, Iy
n longer history before it, either for ovil or for good.

A pebblein the atrenmlet seant, l
IIna turned the courae of many n river;

A dew-drep on the iofant plant,
Has warped the giant ouk forever|

We seein the case of a plant, that those formative influences
which have most to do in shaping it for life, are least open to
our inspection: They lie and work belind the tangible, and
they do their work before the plant is sufficiently advanced to
receive any help from without in the way of training. Its
germ grows yellow and lunguid before we can suspect the
cause, in the worm or the wngenial chemical, which has inva-
ded its life at the rook, In like manner, the failings and fu-
dings in children which often duwn, liko a mournful prophecy,
upon the attention of anxious pavents, have their roots farther
back than their eyes can traco, and are lost to view in those
delicate attenuations which form the fibres of the infant life.
In sccking, therefore for the esuscs of ill or good in our child-
ren, we look not te the things which wre seen, but to those
which are not seen; for in this scnse, too, the things which
are seen ave temporal, but the things which are not seen are
eternal. - In this viow, the poets parndex reveals one of the
deepest of truths ; : :

¢ The child is father to the man ;"

and in this sense the Snviour’s axiom may also be applied:
“ There is nothing bid that shall not be revealed ;' we add the
converse, by way of legitimate inference: There is nothing
revealed that is not firss hid. '

Is it not clear, then, that immense interests are involved in
the early training of our children ; not merely in the instruction
imparted to them in n formal way, but in the educating influ-
ences of position and circumsiances.  Is it not clear also that
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trug Christian nuriure must underlic all education or training,
doing its work before these con properly begin, and animating,
pervading, and sanctifying them ng their secret life and soul ? *
Is it not plain also that the Common School System can never
afford such educational accommodations as the solomn duties of
Chrigtinn pavents meke it necessary to domand for thoir childron ¥
They, if they at oil understand theiv responsibilitios to their
childron, cunonly Lo satisfiod with elweely, or pavoshinl sohouls,
Tt mny Do saddy T it it nob one daty to provide winontlons)
faoilitios for thoso that wee ot of the Uhereh P And how
cunt monnd bo providel Toe e oduention of wlly 6B I oot
dono by the State ¥ Stato scheols eunnot bo mudo roligions
gchoolg, bocause Cluveh and Btate are not united; amd, en
sceount of the various views of sects, it would be Impossible
te introdnco religious ingtruction. . )
We acknowledge the diffieulties in all fhis; but thoe difficultics
of making things right should never reconcile us to that which
is wrong. In regard to sects, the difficulty shows only that sects
aro wrong, and not that a school system without religion is right.
Inregard to the duty of educnting all, we snswer, that
it is yet to be shown that the Common School System will
acecomplish this. The reporis complain abundantly that many
parcuts do not send theiv children. This will cover be go; it
rests upon the deep prineiple that religion alone can foster the
educstion of mind; and that educational interests are only
sustained where religion wnderlies them. Where this is not
the ense, the “driving power "' is wanting ; and any cducational
system that has not religion for its soul, cannot enlist sufli-
eicnt interest in itself to sustain itself in cxistence. As in the
child a sense of depondence, of trust, confidence and faith
precedes all developments of intellect; so, in all systems of
vducation faith must precede knowledge and sustein it A
gystem, therefore, which neglects ta foster faith, cuts itsell
Igose from the source which alone can sustsin it.
But again.  Could even all be edueatod intelloctually as the
gystem proposes, is education without veligion o blessing ¢ Is
kpowledge, the wisdom of this world, as such, praised in the

# What system of Moral Eduention is like to avail in opposition to the
coniagion of exnmple nnd the influence of notions insensibly, yei constnnily
instilled ¥ It ig o litfle purpose to lnke & hoy every morning into n closot,
nnd there teach him moral snd religious truth for nn hour, if, 50 soon s U}n
hour iz expired, o is left for the remninder of the dey in circumsatnneces in
which these truthg are not recommended hy any living expmples,—Dymond’s
Easays, Page 254,
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Seripture?  Verily no.  Unless tho lifo of grace underlies
and sanciifies all intellectual nctivitics, their oultivation is but
o sirengthening of the notural powers of evil. As alrendy
anid, educated nature is cducated viec.
Voltaire, and _others, been ignovant men, the worll had boon
more blest. Tt is the same on a smaller scale. The smallest
mischicf, that fulfils his sphere of evil in the most obscure country
cirele, is the worse for his smartness, andis « curse to his neigh-
borhood in proportien to his wit. Unsanctified knowledge,
like unsanctified wealth, is so much influence on the side of
evil. Knowledge is power—power for ovil, or power for good,
aceording to the wish and will of him who holds it. Know-
ledgo in faith is a power for God; knowledge without faith is
a power against God.  When wo say, therefore, that it is our
duty to cducate all, that declaration must be modified and
limited thus: “Z¢ 78 owr-duty to edueate all religiously. It is
not our duty’'to: meet the world on its own ground. We are
not to *teach all nations’' ns they please, bub as our commis-
sion directs: ¢ Tonching them to observe nll things whatsoever
the Saviour has commanded them.” We dare not misrend our
commission, meot the world on its own torms, and teach them
only what will fit them for worldly interests, and worldly ends,
engaging that that whick Christ has taught them shall be studi-
ously keptont of sight.  Such a mode of educating the world has
never received the promise, which is apponded to the true com-
misgion, “And lo, I am with you always, even to the end of
the world.” THenee we take our stand on the true parochial
or church system, and wrge all, just as we do sinners to repent
and heliove, to: meot us on tho true ground, and to receive at
the hands of the Church a true cducation—an oducation com-
plete, of heart as well as of mind—for eternity as well as for
time—for the Church as well as for the State—Tor the perfec-
bion of themselves as men, and not only as citizens. 1f they
rc_jq;:t this offer, we huve performed our duty, and theirs is the
perit, . :
- It must be remembered: that another duty precedes the duty
of oducating all: Tt is. the duty of educatmg properly and
religiously our own children, and the children that are in tho
covenant and Chureh of God. Theac are placed nearest to us
in the order of God, and must be first attended to. As we
lwwve opportunity wo must do good to all men, but espeeially
to the houschold of faith. When favors were elaimed for the
tdaugliter of o Canaanitish woman, the Saviour said, ¢ Lot the

ITad Paine, Volney, -

. 1858.] ¢, Larockial, or Clhristian Sehools. 49

.children first be fod.” We find, hence, that in the Acts of the
“:Apostles, salvation was always offered first of all to the. Jews,
fus;the covenant people. .. So lhere: our duty to cducate all, is

- [subordinate to our duty to' educete our own,.as families, and ns

..Church. To maonifest zeal for goneral educntion, to the
defriment of particular cducation, js to outatop the,divine order,
- He must not go abrond in search of duty who haa not finighed
~at;home.  The Church hos no such. responsibility to -educate

_.all; a8 requires her either to neglect her own,.or to permit

‘them to be educated under o Wrong system. PR
-Should even the alternative be fo educato the young in
general, without religion, in the Common School System, or
not educnte them at all—which we by no means grant—then
it would be the duty of the Church, in the spirit of anerifice,
to submit to the tax required, and at the same time, by volun-
tary liberality, to sustain her own religions schools besides.
This many are in fact now doing, whose conscience, and interest
in the roligious education of their children, forbids their
exposing them to the negative, if not irreligious, atmosphore of
common schools. The rich can do this, and do do it ; wmany
‘poor-would do it if they could. 'The same .principle is. here
involved, which comes forward so abundantly in history, where
--Christians by voluntary gifts hnvo sustained their own religious
- privileges in the hosom of a nationnl Church, while ‘they eon-
 tinued, as good citizons, to pay their tithes to tho.ostablished
‘religion besides. As long aa we.regard cducntion separate.
+from religion 03 » matter of interest to the-State, and .only .
- negotively evil, we can sustein the Common: School..System
as a system of national education, without-a violution .of con-
- seience or pacrifice of principle, while we nevertheless decline
using it for our own children. If this negative education has
-any tendency to make better citizens,—if its results are good
- only so far as the body, the State, and this life are concerned,
it may even be a Christinn virtue to submit to the tax demanded.
‘We:will cheerfully yield to the children of this world the right
ofbaving what 18 good ; but for our own children—for the
children of' the Church, whom we wish to hear in the hosom :of
our faith,'and in the:holy nurture of the Church, with us into
- ¢ higher life,—we ‘ask that which is -Beter: and, so far as we
can, we aim even nt that which s best. Zhat we do, but.we
leave not tAis undone, . This is our position;:and is it not the
true one ! S = o B 0 BB o cEPem of
Heor then the conclusion of the. whole mutter, and thesum
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of what we need and nsk. Give us Christian schools—schools
~which-have n God, o Saviour, o Ioly Spirit, o Bible, and
- hymn-book, o ontechism and prayer, a pastorand.o pious school
-teacher—a school between the family and the Church, a school
“which will earry forward the education of children in the same
- spirit in which 15 was commenced by pious parents—a school that
‘will be o nursery to the Chureh—a school so entirely under the
control of the Church, that it may carry out the spirit of its
great commission in reference to its own children: “Feed my
lamba.” II. H.

Lnneaster, T'a.




